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According to Vangehuchten et al. (2010: 122) [1],

Abstract The goal of this study is to investigate the needs of Sri
Lankan students at Colombo International Nautical and
Engineering College (CINEC) in learning and using English
in maritime contexts. Derived from concepts of Task-based
Needs Analysis this study compiled data on academic and
professional contexts along with self-assessed receptive and
productive skills in English of the respondents. The
methodology consisted of a questionnaire and random
interviews with 115 respondents across three strata: entry level
Cadets and Ratings who are the target population; Experienced
(M=15 years) seafarers who construct a contrastive population.
All respondents were bilingual in Sinhala/Tamil and a variety of
Sri Lankan English. The data analysis of self-assessed
proficiency in English language skills specifies that the Cadets
(M=4.2) outranked the experienced seafarers (M=3.0) and the
Ratings (M=2.8). The findings across all three strata indicate
that all seafarers consider all four language skills Very important
for success in their field. Identifying the need for correct
grammar the experienced seafarers with an Acceptable selfestimated level of grammar (M=3.07) stated that it is Usually
required. It is interesting to note that Ratings who self-assessed
their level of grammar as Poor (M=2.50) assumed that correct
grammar was Never (M=1.47) required in their profession. All
respondents unanimously considered Speaking; and Listening to
users of other Englishes of the World as Very Important. This
study offers further insights into making the teaching/learning
process of Maritime English at CINEC beneficial for all
stakeholders.

Insufficient knowledge of vocabulary and/or
grammar in general, insufficient knowledge of
technical vocabulary, poor pronunciation and weak
oral skills, listening problems, poor reading skills
and writing problems influence the quality of work
in the maritime sector.
Following observation and interviewing techniques in data
collection Kahveci, et al. (2001) [2] conducted a research on
social dynamics of multinational crewing aboard fourteen
merchant cargo ships. Their research methodology consisted
of observation and recorded interviews. The population
included 242 seafarers. Main research findings uncovered
that ‘approximately 65% of the world merchant fleet have
adopted multinational crewing strategies. Just over ten
percent of the fleet is staffed with crews composed of five or
more different nationalities’. (p. i )
Reconnecting with the focus of discussion of this paper;
Maritime English, they state that ‘on many of the vessels
included in the research, the stated common working
language (English) was a second language for everyone on
board’. Tabulating the ‘native’ speakers of English on board
the case study vessels they provide the following analysis.
TABLE I
NATIVE SPEAKERS ON BOARD CASE STUDY VESSELS
(KAHVECI ET AL., 2001: 14) [2]

Keywords- Maritime English, four English language skills,
grammar

Native speakers on board case study vessels
Ship
Number of
Number of English
nationalities
‘native’ speakers
1
3
0
2
4
7/36
3
2
0
4
3
14/27
5
3
1/7
6
4
14/29
7
3
0
8
3
0
9
6
4/25
10
5
2/34
11
4
0
12
6
1/7
13
14
0
14
5
0

I. INTRODUCTION
The International Maritime Organization (IMO) formally
indorses English as the language of the sea. Thus, the
teaching of Maritime English is a requisite at present as
statistics indicate that many seafarers have studied English as
a second language and the English they have learnt could be a
variety of English amongst the Englishes of the World. The
main objective of Maritime English is to eliminate
communication failures between multinational seafarers
speaking diverse Englishes and develop the corpus of
Standard Marine Communication Phrases for ensuring safety
on board. Thus, the burden of Maritime English courses is to
provide classroom materials for the set syllabi across at least
three levels, each level with a population of students with
diverse proficiency in English, compile classroom materials
and utilize current techniques in order to facilitate learners to
adequately master maritime requirements of English.
The Overall Goal of the IMO is to ensure that “Safe,
secure and efficient shipping on clean oceans” is viable. Of
the standards set down by the IMO the aim of Maritime
English (MarE) is to produce a seafarer who can
‘communicate in English with multilingual, multicultural
crew’ and possess an ‘across-the-board ability to use English
to communicate key points in all day to day activities and in
emergencies’. MarE is obligatory to seafarers across three
levels: senior officers (deck and engine), officers (deck and
engine), cadets, and ratings.
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As projected in the above tabulation of the 14 vessels 7
had no ‘native’ speakers of English. Of the others 43/158 or
only 27.2% were ‘native’ speakers of English making the
majority (72.8%) of the users of English not ‘native’.
They further state that ‘language was found to be a
critical issue for multinational crews’. Inability to use the
working language of the ship generated frustration, hampered
social interaction and integration. The findings state that the
‘use of first languages rather than a common language
fostered suspicion amongst multilingual crews’. Thus, the
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recommendations of the study include ‘ensuring high levels
of fluency in the working language of the ship amongst both
officers and ratings’ (ibid: p. iv)
The mandatory five key English skills for all classes of
seafarers are: reading, writing, listening, speaking and
grammar/ Standard Marine Communication Phrases (SMCP).
The Syllabus as set down by the Model Course 3.17 for MarE
(2015 Edition: 24) [3] states that it is ‘based on the principles
of the Communicative Method and other methods to
language teaching which instructors are encouraged to adapt
for their trainees’ needs. It further states that the course
developers can design appropriate materials to bridge any gap
between the trainees' existing knowledge and the course
content set down for MarE.
As the Model Course 3.17 promulgates and grants
acquiescence to MarE course developers to adhere to ‘the
principles of the Communicative Method and other methods
to language teaching’ an opportunity is open to move away
from prescriptive methodology to the post-method era
(Brown, 2000[4], 2002[5]; Kumaravadivelu, 2001[6]; Richards
and Rodgers, 2001[7]). The post-method era uses a controlled
eclectic method of teaching and is a judicious combination of
numerous methods suited to the target population. Controlled
eclectic method is developed to overcome the inadequacies in
existing methods and reap the benefits of the combination of
approaches or methods that work best in the target
teaching/learning context.
Brown (2000)[4] argues that “virtually all language
teaching methods make the oversimplified assumption that
what language teachers ‘do’ in the classroom can be
conventionalized into a set of procedures that fits all
contexts” (p. 170).
According to Kumaravadivelu (2001)[6], method has
mesmerized and “has had a magical hold on us” (p. 557)
while Brown (2000) [4] celebrates the demise of “recently
interred methods” (p. 14), by holding a “requiem” (p. 17)
Brown (2000) [4] commenting further on the pragmatism
in principled eclectism states,

II. REVIEW OF LITERATURE
According to Kizlik (2017) [8] a needs assessment is,
A systematic process for determining and
addressing needs, or "gaps" between current
conditions and desired conditions or "wants". The
discrepancy between the current condition and
wanted condition must be measured to appropriately
identify the need.
Kourieos (2015)[9] conducting a needs analysis on
Maritime students’ academic and professional language skills
based in Cyprus identifying three stakeholders: students,
subject specialists and Human resource managers and records
the following findings. A need commonly reported by
participants relates to the development and enhancement of
their spoken language. Common among the majority of
students (N: 27) was also the need for a more practical,
interactive lesson which would provide them with ample
opportunities to use the language in meaningful, workoriented learning situations rather than passively learn about
the language. (p. 27)
The t-test conducted to identify Proficient vs. Nonproficient students’ perceptions on Academic language skills
produced mean scores to indicate that proficient students
valued the improvement of language skills more than their
non-proficient counterparts. Identifying a possible reason for
these results Kourieos (2015: 18)[9] states that during
classroom tasks which require verbal peer interactions, nonproficient students may feel vulnerable and frightened.
The findings further state that the subject specialists’
ratings are in conflict with the students’ ratings of the same
skills in selected areas as tabulated below.
TABLE II: SELECTED DATA (KOURIEOS, 2015) [9]

The mean average ratings of selected skills
Mean
Skill category
Subject specialists Students
(p. 13)
(p. 16)
Understanding printed
course materials (lecturers’
4.40
3.88
notes, course books)
Writing assignments and
reports
3.90
3.70
Interacting with peers to
complete a task
3.00
3.76

The profession has at last reached the level of
maturity where we recognize the complexity of
language learners in multiple worldwide contexts
demands an eclectic blend of tasks, each tailored for
a particular group of learners studying for particular
purposes in a given amount of time. (p. 172)

The results indicate that the students find writing
assignments and reports; understanding printed course
materials less attractive while the weight placed on them by
the subject specialists has a larger mean. She further revealed
that though students placed a higher mean upon interacting
with peers to complete a task there is a discrepancy in the
mean scores of proficient (3.94) and non-proficient (3.56)
students. She attributes this to the fact that ‘peer interactions,
while useful, they require a certain level of language
proficiency, in which case, non-proficient students may be
threatened or intimidated by such classroom tasks’(p.18).
Mercado et al (u. d.: p. 8) [10] analysing needs of the
learners in terms of Maritime English Communication Skills
identify and prioritize the following:

Thus, the IMO granting permission to the use of the
‘Communicative Method and other methods to language
teaching’ or in the Applied Linguistic terminology
‘principled eclectism’ in methodology, provision of aims and
objectives and a set time frame to fulfil them make the MarE
courses feasible. But the course intake limitations (Model
Course 3.17 Maritime English: P. 25) [3] sets down the ideal
student population requirement. ‘Class size should be limited
to not more than twenty-four to allow the instructor to give
adequate attention to individual trainees. Larger numbers are
to be admitted if additional instructors and tutorial periods are
provided to support trainees on an individual basis’. This
ideal situation if relaxed might make the trainers face
difficulties in achieving the objectives of the courses.
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Today, so many varieties of English are spoken
world-wide that there is no single model of
pronunciation and it is certainly not necessary to
aspire to speak 'the Queen's English'. There are more
people now speaking English as their second
language than are native speakers. We also have to
remember that there are a range of ‘Englishes’ i. e.
accepted variations of English with particular
accents and linguistic styles, e. g. Indian English, Sri
Lankan English, Malaysian English, Australian
English.
But it further claims,
An accent forms part of the speaker's identity and is
acceptable so long as it does not prevent the speaker
being understood’. Furthermore teachers will need
to select the areas that are of most importance to the
nationality of the group in order to minimise first
language interference with English. (ibid)
Thus it is pertinent that lesson planning in MrE should
address these skill deficits of the Ratings.
•

[6]
[7]
[8]
[9]
[10]

[11]

[12]
[13]
[14]

The Cadets are entry level officers requiring
intermediate level exposure to all aspects of MrE.
Adhering to the guidelines provided by Model
Course 3.17, Maritime English (2015)[3] and
bringing in technology to the classroom as suggested
in the Model Course will fulfil the objective of
further enhancing the language skills of these
proficient users of SSLE.

[15]
[16]
[17]

[18]

Limitations of the study include the following.
The population selection targeted the Cadets and Ratings
in the sampling procedures at CINEC Sri Lanka. Thus there
is a population restriction which needs caution when
extending inferences to a population of students in a different
country.
The experienced seafarers were a restricted contrastive
population. A larger population was infeasible and it is
recommended that a larger population would result in a better
contrast in future studies.
Self-reports of skills and abilities are rough indicators
and a collated formal evaluation of proficiency would give an
even richer and more valuable picture of skills and ability
levels of the populations.

[25]
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